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Introduction

MTSS Overview

Mission Statement

MTSS embodies a whole-child approach, addressing the diverse needs of
students encompassing academics, behavior, and social/emotional well-being.
Central to MTSS is the utilization of assessment data to tailor instruction and
decision-making for every student. By utilizing MTSS, schools can pinpoint
students requiring extra assistance and deliver evidence-based interventions
aimed at narrowing academic and behavioral disparities.

To empower educators to adopt a holistic approach in addressing the individual
needs of every student at all levels, thus transforming the district into an
exemplary school system. This ensures that each graduate is prepared to thrive as
a valuable contributor to the community.

Member District Goals and Guardrails
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RTI vs. MTSS
Some individuals perceive the Multi-Tiered System of Support (MTSS) as an
evolved iteration of Response to Intervention (RTI). Within this perspective,
although both RTI and MTSS operate on multi-tiered structures, MTSS expands
beyond as a comprehensive model for continuous school improvement. It
prompts educators to examine district, campus, and classroom systems and
culture by thoroughly analyzing data on all students to identify those requiring
additional support to achieve their full potential. The following chart elucidates
the distinctions between RTI and MTSS within this framework:

While others interpret RTI as a subset, or component of MTSS, referring to only
the academic intervention systems in place to support students, separate from
any other intervention systems such as those for behavior, social-emotional
learning, and health.
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Multi-Tiered Systems of Support (MTSS)
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Universal Screening 

An essential component of MTSS, universal screening of all students enables
educators to establish academic and behavioral baselines and identify learners
needing additional support. Based on the screening results, instructional
decisions can then be made to improve learner outcomes. Universal screening is
the key to a prevention mode, helping classroom teachers to differentiate their
instruction and/or provide early intervention services so that students can be
assisted before they fall too far behind.

Universal screening is used for two purposes:

1. Identify students who are presently at/above, near, or below grade the
standard or cut point on the criterion measure, and

2. To demonstrate the nature and size of the school/district problem (i.e., what
percentage of students fall into each category).

 

Universal Screening Tools 

STAAR Testing 1.
Bench Mark and Performance Indicator Assessments2.
Dyslexia-Based Reading Assessments3.
TPRI4.
I-Station Reading5.
Think Through Math (TTM)6.
Speech Screenings 7.

Multi-Tiered Systems of Support
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Tiered Systems in an MTSS Framework
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The Data-Based Problem-Solving Approach

The Problem-Solving Approach within MTSS places equal emphasis on the
learner, the environment, and the curriculum. This methodology is employed to
analyze concerns and challenges across each tier, facilitating informed decision-
making rooted in data analysis. Unlike a linear process, it dynamically aligns
instructional resources and services with both individual and systemic
requirements.

This continuous process comprises four key components:

1. Define - identify the issue or concern.
2. Analyze - use multiple sources of data to determine the cause of the issue or
concern. Data to be analyzed may include universal screeners, progress
monitoring, parent and teacher information, work samples, etc. Campus data
may be analyzed for systems-level problem-solving.
3. Implement a Plan - determine a goal and create a plan that will be
implemented with a high degree of fidelity. The plan should include an
observation and measurable goal.
a.The instruction or intervention that will address the situation or concern.
b.How progress will be monitored
c.A timeline or review
4. Evaluate - collect and analyze school-wide, small-group, and individual data to
evaluate if the plan is working or if changes are needed.
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MTSS Team Workflow

The Multi-Tiered System of Support (MTSS) is an exemplary educational
approach and school improvement model that emphasizes collective
responsibility and covers a wide range of tasks. The MTSS Campus
Administrator will provide training to staff, serve as the campus expert/contact,
and work with campus and district instructional leaders to address campus
structures and protocols, meetings, data analysis, problem-solving, and
documentation. MTSS necessitates a team approach that includes the leadership
and collaboration of all instructional leaders and educational professionals.
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MTSS Teams Roles and Duties
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Documentation - Meetings & MTSS Work
The primary objective of MTSS is to ensure the delivery of quality instruction
that maximizes student learning across all domains. While instruction is the main
focus, thorough documentation of all components of the problem-solving process
is essential. Not only is it necessary to keep a record of discussions and actions
taken, but information must be able to be shared across stakeholders. During
problem-solving conversations, having access to data regarding past
interventions, strategies, and services provided enables the team to progress in a
more streamlined and effective manner. Initiating new interventions each year or
upon a student's transition to a different school impedes the intervention process
and delays the delivery of high-quality support. Therefore, comprehensive
documentation is essential for these reasons.

Tier 2/3 Problem-Solving
meetings

Tier 3 Problem-Solving
meetings
InterventionPlans

• Goal
• Intervention materials and

strategies
Frequency/duration

•Scoring-Progress
Monitor

• Tacking- to-dos
• Progress monitoring

Progress Monitoring Data

What

Tier 1 Systems/Data Reviews

Referral for Additional Services
orEvaluation

Classroom/Content Area
Teachers

MTSS Teacher Teams/PLC

Who

MTSS Schoolwide Data Team

MTSS Individual Student Team

• Classroom/Content
AreaTeachers

• MTSS POC
•InstructionalCoaches
• Behavior Specialists

MTSS Individual Student Team

Documented in
SuccessEd

Where

Agendas/minutes
Documented -Per campus
protocol

Document in SuccessEd that
the referral was made, then
follow protocols
based on the requested
program.

Agendas/minutes Documented
in SuccessEd

Agendas/minutes Documented 
in SuccessEd
Documented in 
SuccessEd
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Writing Measurable Goals
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Progress Monitoring 

Progress monitoring is a set of assessment procedures for determining the extent
to which students benefit from classroom instruction and monitoring the
effectiveness of the curriculum. A fundamental assumption of education is that
students will benefit from high-quality instruction. Typically, students will learn
and achieve the skills and content taught in the classroom. For students who are
not responsive to classroom instruction, alternative interventions can be provided
and the student’s response to that instruction can be monitored. Progress
monitoring is a valid and efficient tool for gauging the effectiveness of
instruction, determining whether instructional modifications are necessary, and
providing important information for eventual classification and placement
decisions. It is essential that progress monitoring take place, the results must be
documented, and these results must be considered when making instructional
decisions for students. 

Student progress will be monitored using Curriculum Based Measures such as: 

Brown Scales for ADD/ADHD
Number of Referrals 
Functional Behavior Assessments
Behavior Specialist Recommendations 
Behavior Intervention Plan (BIP) 

Fluency Probes Running Records 
Performance Indicators
Teacher Assessments
Comprehension Quizzes
I-Station Data Grades
Instructional Progress
Conversation Data 

Math Fluency Probes
Performance Indicators
Teacher assessments
Computation Quizzes
Think Through Math (TTM)
ALEKS Math (HS only) 

Articulation Screening Tool
Developmental Articulation
Screening Sheets 

Reading 

Behavior 

Math 

Communication 
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Testing Accommodations

To be eligible for testing accommodations under MTSS, a student must first be
receiving intensive intervention strategies through Tier 3 services*. 

The student should have routinely, effectively, and independently used the testing
accommodation during classroom instruction and testing for at least 4 weeks
before the official standardized test. It's important to individualize the
accommodations since what works for one student may not work for another.

●A committee should be convened, and the parents should be made aware
of both:

1. Intervention strategies AND

2. Testing accommodations that will be implemented for the student
by the teacher of record.

●SB1153, each school year, school districts must notify a parent of each
child who received assistance from the school district for learning
difficulties, including intervention strategies that the school district
provides to the child.

●A teacher input form is available in SuccessEd in the RTI section that
the teacher can complete to make accommodation recommendations.

*If a student was previously classified as Tier 3, and the teacher has consistently
utilized testing accommodations, resulting in the student's progression to Tier 2, then
it may be appropriate to reevaluate the necessity of those testing accommodations at
Tier 2.
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Testing Accommodations Cont.
Testing accommodations should be practiced and used by the student routinely,
effectively, and independently, during classroom instruction. What does that look like?

Routinely

Organizing the MTSS Files

★ The student should routinely receive the accommodation during classroom
instruction and testing.
★ The student has used the accommodation often enough that he or she is
comfortable using it on the day of the state assessment.
★ This does not necessarily mean that the accommodation must be used every day
during instruction.

Independently
★ The student should be able to use the accommodation independently, when
applicable, during the state assessment.
★ For accommodations where independence is applicable, there should be no need
for teacher assistance when using the accommodation.

Effectively
★ Educators should collect and analyze data pertaining to the use and effectiveness
of accommodations (e.g., assignment/test scores with and without the
accommodation, observational reports).
★ This data will show whether the student will need the accommodation or
whether it is now unnecessary.

All MTSS files should be kept in a central location within the school. While teachers
may have copies of the current paperwork to refer to in their classrooms, updated
student files must remain in the central location. Any personal or private information
shared in student social histories, outside evaluations, or parent notes must be kept
confidential. Paperwork should be kept in the file with the most recent information
first. All paperwork from the same school year should be organized in this manner and
stapled together at the end of the year. When a student transitions from elementary to
middle school, the MTSS folder should be placed in the cumulative folder and delivered
to the middle school. The middle school MTSS chair should also receive a list of all
MTSS students, current and inactive. The middle school chair (or principal designee)
will pull the MTSS folders and relocate the folders to the appropriate location in the
middle school. If a student with an MTSS file transfers to a new school, staple all
paperwork and attach it to the MTSS notification sheet in the student’s cumulative
folder.
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TIER I – All Students Receive Core Classroom Instruction 
Journaling
Lexia Phonics
Zoo Phonics
Accelerated Reader 
I-Station
Think Through Math
Modeling Good Speech
Positive Reinforcement 
Consequences

Tier I is implemented in the general education classroom by the general education
teacher. 

TIER II—Some Students Will Receive Additional Targeted
Instruction 

Increased Frequency and Duration for I-Station, Think Through Math & ALEKS
Math 
Brain Train
Peer Tutoring
Tutoring (Before, During, or After School)
Teach/Reteach Difficult Concepts 
Small Group Instruction 
Accommodations
Reading Specialist
Continued Modeling of Good Speech
Practice Academy
Behavior Chart or Contract

 TIER III—A Few Students Will Receive Intensive Targeted Instruction 
Increased Frequency and Duration for I-Station, Think Through Math, and
ALEKS Math 
Manipulatives
Visual Aides
Small Group Instruction
Accommodations
Behavior Intervention Plan

**The interventions are recommended and are not limited to the above list. Interventions
should be determined by the MTSS committee on each campus based on the student’s
individual needs. 
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Student Progress Made: 
Continue using current interventions1.
Continue collecting data and monitor
progress 

2.

If progress declines contact the
counselor for a Tier III MTSS meeting

3.

No student progress made: 
Contact the counselor for a Tier
II MTSS meeting. 

1.

Continue collecting data for the
Tier II meeting

2.

No student progress made:
Contact the counselor for a Tier II
RTI meeting. 

1.

Continue collecting data for the
Tier II meeting

2.

Identify students who need MTSS. 

1. Contact the counselor to add students to the roster for a formal MTSS meeting 
2. Complete the Tier I Referral Form 
3. Continue collecting/recording data for first the meeting 
4. Document strategies used prior to MTSS 

Tier I meeting is held with the MTSS committee 
1. Information and concerns are reviewed by the committee 
2. Interventions are recommended and determined by the committee 
3. Committee recommends action for students (Tier I, 504, SpEd, etc.) 

Monitor students on Tier I 
1. Implement interventions (put in place at the previous meeting) 
2. Continue collecting data reflecting the use of interventions 
3. Review data 

Tier III meeting is held with the MTSS committee (or current placement) 
1. Information and concerns are reviewed by the committee 
2. Adjustments Interventions are recommended and determined by the committee
3. Committee recommends action for the student (remain on TIER III, move to 504,
SpEd, etc.) 

 Tier II meeting is held with the MTSS committee 
1. Information and concerns are reviewed by the committee 
2. Adjustments Interventions are recommended and determined by the committee 
3. Committee recommends action for the student (remain on TIER II, move to TIER
III, 504, SpEd, etc.)

Monitor student on Tier II  (or current placement) 
1. Implement interventions (put in place at previous meeting)

2. Continue collecting data reflecting use of interventions 
3. Review data

Student Progress Made :
Continue using current interventions 1.
Continue collecting data and monitor
progress 

2.

If progress declines contact the
counselor for a Tier II MTSS meeting 

3.

MTSS Procedures
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Behavior

(Kavale, 2005; Marquis et al., 2000; Blueprints for Promising Treatments, 1999)
Based on the most current behavioral research, school districts that implement
the Check-in/Check-out, Social Skills Instruction, and use a Daily Behavior
Report Card (DBRC) as standard Tier 2 and Tier 3 interventions have shown
marked improvement in behavior.

Current research suggests that behavior interventions are most effective when
delivered in an instructional format, similar to academic interventions. Studies
conducted over the past decade clearly indicate that popular responses to
behavior issues in schools have not led to improved behavior as intended. In fact,
punitive responses often result in decreased behavior competency. The best
outcomes are achieved when Tier 1 behavior systems are strong and directly
taught throughout the year. Additionally, students who require more intensive
support should have access to direct, explicit behavior interventions at Tier 2 and
Tier 3.

In one study, classroom-based interventions led by teachers or paraprofessionals
that focused on self-monitoring reduced problems with teachers, discipline, and
suspension rates, and increased on-task learning behavior for students with
emerging mental health problems (Wyman, Cross, Brown, Yu, Tu, & Eberly,
2010).
To illustrate using effect size:
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MTSS Behavior Intervention Matrix
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Check-In/Check-Out
Check-In/Check-Out Check-in/Check-out (CICO) at Tier 2 is designed to be a
group-oriented intervention, designed for students with problem behaviors who:

● Have been unresponsive to Tier 1 strategies and systems. 
● Do not require more immediate individualized interventions. 
● Exhibit problem behaviors across multiple settings or contexts.

Because CICO at Tier 2 is a group-based, standardized intervention, it is efficient
and requires few resources. For example, the program can accommodate many
students who can begin the process at any point during the year. Important
considerations for CICO.

Check-In/Check-Out Daily Routine

Benefits of Check-In/Check-Out (CICO)
● Provides non-contingent positive adult contact.  
● Addresses events or situations that occur outside of school (setting events).
● Supports positive adult/student relationships.  
● Embeds social skills training and implementation into the school day.  
● Links to school-wide behavior goals and expectations.  
● Encourages goal-setting with regular feedback.  
● Encourages and reinforces student reflection and self-monitoring.

1. Students check in with designated CICO staff members each morning to review
goals and set a positive tone for the day. It's important to have a consistent
mentor and check-in location.
2. The CICO mentor inquires about the student's previous evening and morning.  
3. Students and staff review expectations and set goal together.  
4. Staff ensures students have the necessary items. (including DBRC) for a
successful day.
5. At the end of the day, students check out with a CICO mentor.  
6. Student talks about the day and shares a high/low.  
7. Staff collects/reviews DBRC and discusses strategies for improvement  
8. The staff ensures students have the necessary items for homework.

● Requires staff who are consistently available at the beginning and end of the
day. 
● Replaces other before and after school staff duties
● No more than 10 students for each mentor (fewer is better). 
● Requires brief training with the student(s) to introduce mentors and explain
processes.
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● Links to school-wide behavior goals and expectations (ex: Safe,
Respectful, Responsible)

● Provides frequent student feedback 
● Includes daily progress monitoring data 
● Embeds social skills training and implementation throughout the day. 
● Supports regular home-school communication 
● Encourages and reinforces student improvement and self-monitoring 
● Provides a framework for goal setting and CICO conversations.

Benefits of Daily Behavior Report Card

Daily Behavior Report Card (DBRC) Overview (Examples of DBRC)

A Daily Behavior Report Card can be designed as a Tier 3 or Tier 2 intervention.
At Tier 3, goals and behavior scales are individualized for each student. At Tier
2, goals and behavior scales are standardized to match school-wide expectations.
Students needing Tier 2 support at a campus use a standardized DBRC making
it efficient, inexpensive, and time effective. Use of a DBRC is appropriate for
students in Pre-K through high school who:

● Have been unresponsive to Tier 1 strategies and systems. 
● Do not require more immediate individualized interventions. 
● Exhibit problem behaviors across multiple settings or
contexts.

DBRC also provides built-in systems for:

● Monitoring student progress
● Evaluating fidelity of implementation
● Transitioning to self-management
● Communication with Parents/guardians

Students receive DBRC each morning from designated staff members (usually
CICO mentors), review strategies, and set goals for the day.

1.

Teachers provide specific behavior feedback at designated times throughout
the day.

2.

Teachers mark numerical ratings corresponding to each student’s behavior.3.
At the end of the day, students check out with staff members and review
DBRC data and goals.

4.

Points are tallied and reinforcement/rewards are provided based on behavior.5.
DBRC ratings are entered into progress monitor systems for analysis and
documentation.

6.

Students take DBRC home for parent signature and positive feedback.7.

Daily Behavior Report Card (DBRC) Daily Routine
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● Links to school-wide behavior goals and expectations. (ex.Safe,
Respectful, Responsible)
● Is an effective, research-based behavior intervention. 
● Allows opportunities to practice strategies and build on existing kills. 
● Providestimetoaddressissuesandconcernsthatarisethroughthe
school year.
● Encourages and reinforces student improvement and self-monitoring. 
● Includes students who may have problem behaviors that are not
considered “disruptive”.
● Allows flexibility to target specific skill deficits or student issues that arise.

Benefits of Social Skills Instruction

Social Skills Instruction Overview
The ability of students to interact effectively with peers and adults is crucial to their
development and success at school. Studies show a strong correlation between poor
social skills and low academic achievement. Strengthening social skills usually results in
improved academic outcomes. Social Skills Instruction provides direct, explicit
instruction to students experiencing behavior challenges at school. Lessons address
communication, self-monitoring, problem-solving, and goal-setting and provide
opportunities for students to discuss proactive strategies in a supportive environment.
Addressing social skills throughout the school day “at the moment” is not sufficient for
students experiencing challenging behaviors. Participating in a social skills class is
appropriate for students who:

● Have been identified as “at-risk” by a behavior screener
● Have been unresponsive to Tier 1 strategies and systems
● Exhibit problem behaviors across multiple settings or contexts
● Benefit from direct instruction, hands-on activities, and opportunities to
practice
● May be reluctant to participate in large group social lessons

1. Social skills lessons should be planned, focused, and scheduled within the
school day.
2. Lessons should follow a standard lesson structure-warm up, direct
instruction, practice, wrap up-with opportunities for extension activities.
3. Tier 2 lessons should occur at least weekly; Tier 3 lessons should occur
daily.
 4. Lessons should be at least 20 minutes for elementary students and at least
30 minutes for secondary students.
5. Studentsshouldbegroupedbasedonbehaviorneeds

Social Skills Instruction Key Points
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Behavior Intervention Logistics
Logistics
For any intervention to have the desired effect, it must be provided consistently
and with fidelity. Because Tier 2 and Tier 3 behavior interventions are partially
provided by staff other than the classroom teacher, ample planning and
preparation are necessary before implantation. Consider the following Guiding
Questions before beginning Tier 2 behavior interventions.

● How many students will be receiving Tier 2 support?
● How many CICO mentors are needed?
● Is there time in the master schedule for delivery of Tier 2 supports?
● What qualities are important for staff who provide behavior interventions?
● Which staff members exhibit those qualities?
● When will staff receive training on behavior interventions?

There are multiple ways to provide all interventions. While the locations and
times of day may look different from one school to another or from one grade
level to another, each campus needs to think through the process and determine
a structure that works for them. The table below give examples of possible
providers, time, and location for the carious essential behavior interventions.

Intervention

Social Skills
Instruction

DailyBehavior
ReportCard
(DBRC)

Checkin/Check
out (CICO)

CICO mentor

Possible
Providers

Paraprofessional
Counselor
Interventionists
Support Staff
(librarianetc.)

Counselor
Paraprofessional
Interventionists
Behavior Teacher

Possible Time

Lunch Advisory
Flex Time
Weekly Pull Out

Upon arrival At
dismissal
Morning
routine/meeting/
breakfast 5
minutes before
dismissal

Checkin/Check
out

Checkin/Check
out

Possible
Locations

Counselor’s office
Teacher’s class
Hallway
Cafetiera
Library
BusLane

Counselor’s office
Conference room
Behavior teacher
classroom Library

Other
Considerations

CICO serves as
am/pm duty
Plan for mentor
absences no
more than 8-10
studentsor
mentors

Provide DBRC
and review at
CICO
Staff training of
Feedback Loop
(required)
Consider
grouping by skill
deficit or need.
May group grade
level/age
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Behavior Fidelity Checks

Fidelity Checks
To be effective, interventions must be provided with consistency and fidelity.
Fidelity simply means delivering the intervention in the way it was designed. It is
not reasonable to expect any intervention to work if it is delivered inconsistently
or without all the necessary components.

The following checklists are provided to increase fidelity of implementation of
the essential behavior interventions previously described. They should be used in
the following ways:

● Referenced during staff training of behavior interventions
● Provided To all staff who deliver instructions to assist with implementation
● Used periodically by campus administration to spot check fidelity.
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Social and Behavioral Skills: A Developmental Timeline
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Social and Behavioral Skills: A Developmental Timeline (cont.)

U.S. Centers for Disease Control and Prevention. Learn the Signs. Act Early: Developmental
Milestones. Leyden, R., & Shale, E. (2012). What's happening? Ages, Stages and Milestones
in What Teachers Need to Know about Social and Emotional Development. Camberwell,
Victoria: ACER Press.
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MTSS and Referring to Special Education

Should an FIIE be conducted while a student is recieving MTSS?
When is the appropriate time to evaluate?

The appropriate time to evaluate is when there is a suspicion that a student has a
disability and requires special education.

If a student is receiving MTSS services, and there is a decision to conduct an
FIIE, the student should continue with MTSS services while the evaluation is
being conducted.

How does this rule fit with the requirement that MTSS may not be
used to delay an evaluation of a student suspected to have a disability
and the need for special education services?
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How does MTSS show whether there is an “educational need” for
special education?

Is MTSS automatically “over” once a student is determined eligible for
special education?

• MTSS, if done with fidelity and evidence-based interventions, can provide
useful data about the level of support a student needs.

Suppose a student is responding positively and closing the gap between their
performance and their same-aged peers. In that case, the intervention is
succeeding and the student probably is not a student that would need the
specially designed instruction of special education.
 Suppose a student is not responding sufficiently, or closing the gap between
their performance and their peers’ performance. In that case, the student may
be a student with a disability and a need for special education services.

• An FIIE helps the Admission, Review, and Dismissal committee determine the
educational need for special education and related services. Data collected from
MTSS can and should be used as part of that evaluation.
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Campus Timeline for MTSS Activities
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